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,INTRODUCTION

The Educational Resources and Devel pment Center at

the University of Connecticut conducted a evaluation of

the Parent-Child Toy Lending Library Program (Manchester

Learning-Play Activities Program) for the towns of East

Hartford and Manchester. Whereas individual reports have
/

been prepared for eac /teiwn, a joint report on the training\
- -,

component for toy demo trators is provided'because both

towns poiticiPated at t AaMe time in the training program

established for these towns and a summation.of the training

program data would provide more accuraainormation. to the

towns.,

Evaluation of the program encompassed the following

areas: '

Data collection occur ed'thiough a. variety of. modes

-.Toy Demonstrator Training Program,

-.Developmental Progress,

.Reaction of Children.to Toys

.Parent-child Relationship

.Parent Evaluation of the Program

A

Whilh included observation ,,testing and questionnaires.

A report of.the findings r pulting froni the total data

collection' process follows.
, 2
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PROGRAM BACKGROUND

Description of Program

Development of the Program .

1

Adoption of the Manchester Iearning-,Play Activities,

Program stemmed from the need Ito provide pre-schbol

experiences' that Would develop certainskiLls.and'concdOts,

designed to provide'chifdren allietter. Chance for, succdsS
.

0011in school. The program's focus was children. whose Y*.
X

. . f

background was low income aiac;1or. poormarental,educatioi.
1:_,- ,. .,

- . ..
Parental involvement in 'the pro was perceived as a key : i ri.

1

element in the program.
..

: -

60
- ,

.,

. ,; t ,..
.

Because of insufficsiertt4unds oto providg an additltoc nal. 4..-
,

. _, ... -.
-L .

program for childreagibt yet of legal school, age:, pindang
.---

4.0.

sources. 'external to th*6 local educOion agency"*yre*PreifieVedY. ,

.,-; ...-

4, :- .
Resulting from that ..0Y.rch w4 ,the applicat-i06;Dfear . ,'!ii -

, ----1, . .
...fa : Y :;p491,--'!- 4 '.

f under Title I',' ES't.A of 1965, to the,fiew prograOr .' -:;-?'1

e1:, .. .` ' IV: -:,?,:11 : \t .....*_ ,

. ..

lb..

: 't 14,

, li 6 °-Population t

The specific population'i volved in the/Aanchester
4

Learning-Play Activities Program consisted-primarily of.

three-year olds,withthe age range at the start of"the

rogram being.two years, eight months tolfou years, six

onths. During the course of the program, approximately

irtY-five children p itijipated, althdugh not all children

ent -d the program at_its beginning and not.411.children

6
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remained to the.end of the program. Two minority group

children, one black child and one Puerto Rican chird,,mere

involved in the program:
-,

Selection of program partiCipants was based ipon,the

reduCed lunch program criteria or 'one-parent familid$,

regardless of income. Tarental agreement to participate

.was the final criterion for admission to the grogram.

Whereas the. majority of chifden included in the program
-

were not from low-cost housing,, there was a.hiffi conceQtration

of children frOm ifitle 1 eligibility areas. -&nly*One family /

r-

wolkd be termed "middle class."

..r.

Program Operation: Operation of, the Manchester

Play Activities was initiated in mid-Septembe

Lepining-

'th the

two-we -training program for to3f demonstrato foilowed

by a period of time in Which families for pote A.al inclusion

in the projec were identified and selected. puaf program

operation began in the latter part of October h the pre-

testing of stud is on the cognitive concepts .1, e. developed

within the program. Following the pre-testin.:t. iod, weekly,

sessions to each home were scheduled. Post-tes occurred

in early Ma0 with the program itself concludi

Program rOcus

ring June.

The program, was dev941:Oped to establish a of

supportive cperiences leading to or fostering;' cess in

the schooll fe of the children participating program:



Underlyipg this direction, was a two=fold effort to help

children develop certain cogntive skills that would dive

thema b r chance f6r success in school and to involve

parentYin preparing them to help their children -at'home.

=' The focus on developing the parent -child relationshiby

enabling parents to participate actively in the education

of their pre-school children was.perceived as a vital
,

component of.the program.-

More. specifically, the program was designed to:

piaade chilkireh with,learning-play activities
that will aid in language development, problem
solving, sensory awareness and fine motor
cbordinatitiri.

- develop in the children,a better self-image and
a greater degree of self confidence.

- enhance parent/child/teacher relat oriships

Program Personnel

Position

'CoordinatorAtle I

'Coordinator, Learning-Play
Activities Program

,\Toy DerEastcatarg

4

Ms. Patrici4'Hug

'Ms. Kamile Mik owicz
(9/74-6/ 5)

Ms Eileen T per
f(9/74- /75) -

ngeli Casalino
(4/7 6/75Y

:
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PRESENTATION OFDATA

Introduction

In order to assess attainment of program objectives'a,

varietyof appr aches to gathering data was utilized--,__Much-

of the-dataobtained for this report stems from tfie careful

efforts,of the toy demonstrators in observing and 'recording

requested.information.

The following types of information were collected from

the following sources for this report.

INFORMATION , SOURCE . 'FREQUENCY

Ty Demonstrator
TraininProgram

ObserVations(ERDC).
qaestionnaire

Twide
Once

,.

COncepts.Dever5pment
. .

Pre-Test .

PoSt-Test
ObServatioriS
,(Toy Demonstrators)

Once
Once or Twice
Weekly

_ .

Child Development
-physical ,

1W-social
,- emotional

.

-intellectual

Objervations
(Ty Demonstrators)

,

/, 1111.

,
,

Weekly

Y

. Referrals to School or
Other Service Agencies ,,Toy

Observations .

Demonstrators)
As Needed

,

,Reaction of Children
to Toys

k

Observations ----7------
(Toy Demonstrators)

Weekly

'

-Parent-Child 'Observations ,

(TOy Demonstrator

-

Wee
..

Relationship ,

..celitent of.inmol ement
-,extent of inter ction
-type of interac ion

rent Evaluation of
P o tam

Question ire
.

Once
.

+ :
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Evaluation of

Introduction

Training Program

As a part:of the installation of the'Parent/Child

Toy-Lending Library in EastoHastford and Manchester, a
4

two-week training program for toy demonstrators (and other

appropriate or.interestea school district personnel) was-

,condtcted ,py Ms. Shirley-F ster, coordinator of the Toy

?Library'Program;'in New Ha en,, Connegicut: Participants

0.1ri the training ,progiam included two (2) toy demonstrators

and the coordinatoi of thd _program for each town; in addition,

some sessions wero attended by an early childhood education

teacher and librarian from Eas, tford. ;Als6,- follow-

to the training program occurred through periodic meet.ngS

of the training program participants,14ith Ms. Poster.

A dual approach'to evaluation of the. to training

program was utilized. First, observations were made of

two (2) training sessions. The first meeting with the toy

demonstrators and other personnel wasselected for one

observation in order to gain tome insight regarding the A

'general.,approach to training and, in particular, the basic,

components and sequence, of thetraining program.' The.last

observation occurred mid-week of the second week of training,

and was chosen for observation in,order to assess that part
. ,

of the program dealing with thd toy demonstratfonprocess

. itself -by toy, demonstrators in a role-playing situation.
S
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r

The second approath to evaluation of the traini
4"

ram Was an assessment of participant understandi g of

reaction toward various components of the program. A

two-part questionnair0 wa administered to the four tox

demonstrators and one toy program coordinatOr following

the completion of the two-week training -program. Part-A.

of the-,questionnaire (9 questions) 'consisted of an adaptation

lin direction'ssonly) of a Far West Laboratory questionnaire '

designed ti6 assess understanding of basic concepts of thq
.)

toy demonstration program. Part B of the questionnaire

(11 questions) focused on4' /
,participant reacti n to the program4

alopg a variety of dimensibns.

.Following is a summfy and analysis. of

from informal observations oftwo of the t ainingprogr

sesstions and.formai olVtion of .data by eans, of the

ata derived

trainingprogram.q

Report. on Qbservations
. - .

Description of eptember 19th Tralhing,Session: This session,

ettionnaire.

1

which.was a half-day meeting, was the first training session,-

held with the toy demonstratorbt% At this time, trainees Were

introduced to the general opera ion of ,tie toy library uorOgram

and a wide range of.topics dealing /With the role of the toy
-

demonstrator was briefly-disCussed. A sampling'of those topics

i
sncluded:

entry into the home, home environments and control '

,

, ,
,

..

Of negativereactions toward Situations ,which might be deemed.

*See Appendix'A for copy of the questionnaire.

M
- 11
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. !'

repulsive by the toW demonstrators, child beha*i,$ in
._

. . .-r

general of the three -year old, types 1 f child.r -actions

('te-toys, procedural ggidelines, idenei ication of childr
.. .

with problems needing referral to Special agencies, record.

_,formi and procedures and evaluation,

An-2-informal,_ open type of approach was used duking the

iniiig session. All participants in the session

intro ced selves And explained the eS in the
..

. --,-. 0 0

prolect superyiseor, toy demphStrator).' Ms.' Foster.
. /

I..

/. .opened the discgssion 'on the operation of the training

,

.

program and encouraged participants to share their own
/

experienceS, relevant t ,the topics under discussion; all

group members took part at some time during Wpmeeting in

this.type of.verbal intera ion.

This meetiftg.appear d have several noticeabl,e-'

strengths and weaknesses. One particularly noteworthy'-..

st ength was the open climate and rapport established

the group participants. Also significant was the ease with
.

.

which Ms. 'Foster was able tO.introduce concepts' and elicit

,group interest and communi ation 0.11--the topics. A weakness

of-the session was the apparent lack pf specificbjectives ,

,

for the introdubto'rxmeeting. Whereas cer ain oblbcti.ves,

although unwritten, could be dete.dted;'a wide scattering of

....Copies .4iscgesed co..i.thin_i single meeting-mi4e-i t'semhat'. .
.

*

.
, .

difficult to grasp Some -of the ideas presented.' Another
,k_ - .

.

problem WaethAt the materials wwere to have accompanied

r 0
Of -

e , ,



- . . . ,

., .

-lesson were not availa. e; they had not been prepared.

-
. ..

.
/ .

verall however, this irst.meeting'seemed quite success-
..-

\ ful'a...t: lea with egard to establishing ,a climate dbnducive

te4 to learning.

ti

mber 24th Training 'Session: This meeting focused

V

0

. upon )development.of 'peci,fic -skins required for demonstrating
, .

.

.certain
P
toys and also developmsqt of confidence .on the pOt

,

of the toy demonstrators in working withthe toys: The
--., ,

primary Vehicle used.tp accompli0 the objectives of the

sioh was role playing,' followed by a group critique of

emonstration. / 7-Th

Home rk for the previous evtening was to study how
.

to:demonstrate , _.T 'ColorColor Lotto, the'Feely.
.

. .

. .-\
:-

Bag, and .he.Sound Ca9.s'..- The role-playinsa%tivities -

-

4 .. ,

consisted of the demonstration of eactil toy 2-3, times by
"..-..1.!, ' ''

.

the toy demonsqatois with,othef toy demonstrators. and
. . I

.

meMbers of-the grip Csuperv!sorS, aies andAs.'Foster). .

a
.w.

playing the roles of, mother and chil': During, the 'role -plying
\\

activities many "types" of parent and child behavior were
-

encoUnEefed-, thcby simulating situations.likely to be .
A

encountered when toy demonstrators enter the homes.

Two of thd four toy demonstratofs ,overtly, expressed

9

strongineqative reaction to participatiinwin the role playin

4ctiiiities in the role-of toy emonstratora the other two

toy -demonstrators indicatedmi erg negative reactions to the
. . :

'process.- Howeyer,' Ms. Foster. and the superirisors encouraged

.1 3 1



e to ators to continue.and-cited some of-theItd
. ,4,-7r y . , .

.. .

advantages to be derived from the role playing.
_-- .L. e

Other plan'the negative reactions of theggoy-
,

-'demonsiiators to the technique utilized-4eelnieve the

objectives of this 'training session- the meeting 'prodded

very well. It appeared that the-objectixes'(u
f
nwritt i of

.

this - session were met in bat the'tby demonstrator
.

actpiely &emonstrated the toys-and- numerous potential
4`.

-problems and diffidulties in, implementing the proggam Were

'N.

it

identified.

.

.06'
Report on Training Progra m Questionnaire:Data

Understandinf of Concepts': N=5 '(4. toy demonstrators,

1 toy program coordinator)
,

,
Part A: Under.itanding of Basic Cdhcepts of the Toy Program

tti

a

Possible Range of Shores': 0-100 .

, Actval Range of Scdsoic,es:: '67-100 '.,.
Median Scare: , . 88

_ Mean: 88.6

.14

L

I

A

14
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DISTRIBUTION OF RESPONSES

QueStion
Number '

'Nuthber of
Corredt
Responses

Petcentage
of Corkect
lespoxikzes

1 ! 4 ,

.

'80%

2

.

100%

3

. -
60%

. 4

.

i 4 80% -

. 5 5
ot,

100%'

.88%

7 5 -

_ .

200%

8 ' 5 .

..
_100%

.

9
.

. 50-'

_
.... .......L,,

.

., : . ,60%

Based upon review ofpthe data it appears that:
. ,

1. Four (4)-otthe respondents have goOd understanding
of the toy program at.the conceptual*level and one
ejl) respondent i weak.,with regard to some of the
,basic concepts of%the.course;

X32. 'Two (2) cities ons (#3 and09) posed sope difficulty
foe forty t (40%) of the 'respondents." Both.,
of these quest4ons dealt with recommended ways of
responding to the cognitive.skills.being demonstrated;
none of the remaining questions assessed this
conalfpt.

*A

I

9 S

15
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1

"Reaction to the Trainin _Program: A series ,of questions
. .

'was devised to assess various a pects of the training

program. Dimensions for ass sment included:, organization=
,

.

and interest of the prese' ations, openness, value of

written ma'terials,: 1 ity-of instruction, effectiveness

of training to

for demonstrat' g toys, pade and length of the.course, and

strate the toys,"levea of confidence

'overall Opi

-fer eli ntrilgadding tooi changing anyparts of the

f the bourse. In addition, suggestions

trai g were sought. A summary of the data'fo1lows:

Patt B: Participant Readtion to Traini' Program

1. In yoUr opiniop, was the" training pto am'well-organized?

1(0) *

No, poorly-'
organized

2(3) 3 (2). 4(0) 5(0)

'So

:

Mean: 2.4 ,
-

Zanments: Materials were not ready.iiantil late in the coarse.

OrganiZed7
. adequately

Yes, very
well organized

Materials were not available for thefirst few days.
. r`

Materials were not ready'in.time. -We. Started at
a,disadvantage.

We lacked some materlIals,t6 probeed lsancirganized.
.pace.

.,.
. ,

,

.* Number ofparticipa4ts responding to ech rating are
indicated in parentheses.

.t

f

12



4
2. as the material prlsented in, an .interesting way?

1(0) -2(0). 3(2) 4(Q) 5(3).

No, ot very Fairly Yes, very
interesting interesting interesting

Mean: 4.2

Comments: None

f

3., At what pace were the materials and ir4rmation resented:
. -

.

,

N\

_ 4(2) 5(3)1(0) 2(0) ' 3(0)

Too fast, About
Fight

Mean:- 4.3

Comments: Did not get everythirig covered.

A. We wasted a:slot of time..

Too slow

_We had a slow start, but seemed to rush tough
the actual toy'demonstration.

t,T*

4. Died you feel. free o ask questions and take an active
part in the training program?

loy
Yes, at
any time

Mean: 5 . 0

2(0) 3(0)

Some of
the time

4 (0)

Comments: Seemed to want participation.

17

' 5(0)

not
'at all

13
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* .
.. _

5.
1

Were the written materials which were provided in
the training program helful in expanding and
clarifying the concepts of the course?

..-

1(0) 2(0) 3(3) 4(2) 5(0)

Yesivery Somewhat No, not at
Ilelpfill helpful all helpful

Mean: 3.4

Comments: Alan they were available.
1r)

- Never went'over,the materials; however, it would
have been helpful. I found the. Parent Guides
and the, toys (and my three-year old) more helpful.,

6. ;We the instructions for use and demonstratiOn of
toys clear and ur.derstandable?

1 (0 2 (0) 3 (2) 4 (0) :'5(3T

No, poor Adequate yes, very oldoc%
instructions and understandable

4

Mean l 4.2

Commenls: I feel they were rushed through; therefpre
only adequate-will have to learn on 'my'own.-

0-

Very clear-when not prdssed for timdi

A

18
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7. Using the following,scale, rate the witent to which
you feel confident to demonstrate each toy. -,,, ...

. . '14.1-.,--440-,117

0 1 3

J

4 5

Not at all
confident

sound cans

color lottO

feely bag

stac g squares

code table bloc

r''POzzle

color ocks
(bead-o- aph)

panhel board

.Reasona
confid

Very
confident

15

* 1(0) (0) 3(0) 4(0) 5(5) Mean 5.0

--' 1(0 2(0) 3(0) 4(1) 5(4) )Mean 4.8

1 2(0) 3(0) 4(1) 5(4) Mean' 4-8

1(0) 2(0411(2)
,

4(2) 5.(1) .Mean

1(0) 2s(1) N,q(o) 4(1) -5(3)' Mean 4.2

1(0) 2(1) 3(1) 4(0) 5(2) Mean 4.0

1(1) 2(0) 13(1) 4(1) 5(2) Mean 3.6

1(01 .:2(0) 3(2) 4(0) 5(3) Mean 4.2

8. How would you describe the length of the training'
grogram as a whole?

1(1)
.

Too long.

Mea : 2.8

2(1) 3(2) 4(6) 5(1),

ut right Too short

Comments:" Perhaps could be shortened if each day had been
a little longer or better use of our time-while::
there.

Better use of our time-more organization.

Time used On actual demonstration of toys. ,(too short)

Could have been done in one week.as presented.

19
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9. What is your overall opinion of the training program
as a whole?

1(1)

Very good

Mean 2.2

Comments:

2 (2) 3(2)

'Fair

4 (0) 5(0)

Poor'

Too much time was wasted talking about unrelated
topics. Necessary for toy demonstratorsTsho4d
be organized to make good use of time-most-of-a'
us traveled a good distance and time is important.

As far as toy demonstration-excellent. Worked
with sensitivity and, understanding of people-
- extremely important for an effective program.

More emphasis on toys and .ways of demonstrating
to children and parents,. We wasted a lot of time.

10. Would you recommend eliminating any part of the training?
If yes, which parts?

NOresponse,i_- 2

Comments: -None

e * Less sensitivity training or non-directed activities.
A

11. Would you recommend changing or adding to the training
in ny,way?'

All respo d to this item.

Only to make better use of time-better organized,

More time,on the actual demonstratihg of toys.

Mote in depth with the actual demonstration of
more difficult concepts to be learned-for more
confidence to bq gained by toy dpmonbtrators.at
the training sessions.

Again, perhaps equal-time on 'sensitivit'y training
and toy familiarizing would be more beneficial.

More emphasis.on ways of dealing with children and
parents. More emphasis on concepts to be learned.
(We did not touch on smell and others..)

20
t
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Discussion

Based.upon observations and assessment'of the

training program to prepare toy demonstrators to conduct

the Parent/Child IgY-Lending Library in selected homes in

the towns of East Hartford and Manchester, a data summary

has been prepared.
r--

.0111

The following list Of summary item eflect

bo positive and negative aspeaiThr the ttairiih4 program. _

its underlying1. Overall understanding of the basic!compo

implementation of the Toy Library pitig"ram appeared to

have been achieved by the trainees. The mean score on

the questionnaire for this component was 88.6 1:ficent.

2. The overall climate fdr learnirig'appeared to be,'

favorable:
r____------:--

a.'Observationsof training inaicated an open atm'Os

in which discussions and training generally occurred

with ease.

AD.. One hundred percent (100%) of the respondents stated

that they felt free to ask questions at any time.

4

3. Organization of the training program appeared to be

lacking:

a. Sixty percent (60%) of the respondents stated that the

organization wag-less than adequate.

17
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b.
Observations by the

evaluators and responses providedby the
trainees indi ated that

materials to accompanyspecific lessons were not ready on time.,
4. The

presentation of maierals
appeared to be at least:fairly

interesting- to alltraineds and sixty
percent(60%) of the respondents rated the

presentations as"ve y
interesting".

5. All
respondents indicated that the pace of the

presentations tended to be's1ow with sixty percent'(60%) of-the respondents rating the pace of thepresentations d...6 4t00 slow". Comments stated that timewas wasted,
t leaving

Sufficient time for work onactual
demonstration of the toys.-.

6.
-Perceptions of, the

helpfulneSs of written
materialsranged from "somewhat helpful" (sixty percent (60%) of-

,the
respondent's) to "not at,aIl helpful" (forty percent(40%) of 'the

rpspotidents).

47. All
respondents indicted that

instructions forgemonstrati, the toys Were at least
-adequate withsixty

,percent (60%) of the
respondents indicating thatinstruc'tions ere "very clear and

understandable".

22



8. The mean response for level of-confidence in

demonstrating toys indicated that the trainees felt

at least "reasonably confident" in demonstrating all.

of the toys. Three (3) of the toys eath had one (1),

rating less than "reasonably confident".

9. Reactions to the overall length ofthe training program

were varied with forty percent (4.0 %) stating the length

of the program was."about right" and the remaining '

responses'indicating the training program was either

"too short" or "too long". 'Comments from this question'

and .others focused On the need for better use of time.

.10. Overall opinion of training ranged from` "fair" to

"very good" with sixty percent (60%) of,the eespon ents

indicating 'that the training was better than "fair".

Future'Directions: TYie following'iuggestions stem from

a review of all evaluation .data on the training program
:

conducted for tqy demonstrators:'

1. That written objectives and a corresponding course

outline or syllabus ithnaccompanying time line be

,prepared.

That all written materials be' prepared Priorjo the

dates for which they are required and be,utilized

more effectively'in relation to the training program

objectiVes.

23
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p

3. That-the pace of the course be increased, the length

of the Yeoufse shortened', and the time' period for

indiviy ual training sessions increased.

"[That emphasis on the'iollowing Course areas be increased:

a. actual pract±ce, in demonstration of all toys

in general and especially on the stacking squares

and color blocks;

b. ways of responding to children when they make

errors in the cognitive Skint being taught.

5. That specific needs of individual trainees be identified

\during the operation of the course and appropriate ,

methods be employed to'ptovide for individUalization of

instruction where needed.

, //

6. That on-t.site training'locations with children'from

backgrounds similar to those targeted for the Toy Library

Program be'eMployed to provide for greater individualization

of instruction where needed and to increase the value of,

the simulation activities bypractice toy demonstrations.

with 'real,, ildren.

y.

7% .T.hat the overall approach to teaching an8 theep-dh

. climate 'be'maintained.

4,



;, r, Home Visitations

Completd home visitation data were available for

34 children who participated.in the program. 'However,

when computing the average number of visits per child
V

gure
.

, _,

the fi is based Oa 28 children because six childreh

0did not complete the program; two of those children moved,

one transferrea to Head Start, and three.were-dropped

from program at the request of their mothers:

n addition, should be noted that the data is

rec rded in two grout's; with sub-t otals foreach roiip

d totals r.the entire group, is bias been done.

to provide a moie.accurate picture' use visitationdata"
, 0 ;

'because 20 of the children fGromo-4'enteted_the 'program
.

at its inception during October br early November whereas
, .,i

e
'

1 t

eight children (Group II) entered the pro-qt'aMbetvieen
C).

nuary and earl:' ; March, 1975 .The following table
,

p ovides a numerical summary of,the N.A.7eit-atiOn.data.
. _.- --

;

Y'

I
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..

,NUMBER OF
VISITS MADE.
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1 4 23

STUDENT
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Discussion

The total number of visits completed by the toy

demonstrators was 305, with 250 of those visits spread

among the.20 children referred to as Group I, thereby

averaging L5,3 visits for each Child in'that Group and
-

,

-

.55 visits to the Group II children, thereby averaging

6A visits for each child t Group. In-Gtoup I
-..---:---alr-- .

,

the range of visita ons par cwas 8-16; for GroupII
4 . ,

s .
i, ..---:- .the range was 5- . ......,

. . ;

total -of 180
a

visits originally planned.4r the ---..
.

--- :

childrefi erticipating in the pro4ram:werenot completed;' .

.
4., w.

.,

this reflecti 37 perbent of the totii,7planned visits. One .

....-

major reason for the cancellation of previoUsly -gCheduled

visits was an extended illness Of one of the-tCy-demon ratOrt,

during' which time the second toy demonstrator worked on an

alternating basis with the children in her own group-and
04.

with those in the other toy demonstrator's group. However,

many of the cancellations occurred,fo the-lollowing reasons.
. .

it' 4'

mother cancelled
demonstrator cancelled
illness (child or parent'
vacations, holidays and religious holy days
no one home l N

storm, snow
teacher substitution
teacher ktransition

28
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Developmental Prog-rdss---

concepts Development

In artier to measure levels of-progress made by children

in the Learning-Play Activities'Program a pre -test /post -test

was developed by the ERDC staff.
ale

.

Telt, emphas was placed

upon a samkpling of the concepts to be develo ed,' primarily
,

in relation to the first box of toys although several test

items p

latte part of the programAsecond -box of tOys):, All tests

%Are administer'ed 4he. childrenlby ,0wrgemOnstretons.
._

Compopeht_ the. test were, derived chiefly from the
7

Stanford-Binet Inteice_Sca d the McCarthy 5cales

of Children's Abilities. It was, d igned tti as#ess status,

tained .o concepts' to be developed during the

Of the'children in the fOlioVing

shapes, lower level mathematics

arenas;: -'language

rellitionships (sight, sound% site; etc.). Becalise of

ren of thisalge groUtothe short attention span.of chi

-----'test length 'had to be limited, thus ac

,,colors,

recognition-I .

ting for the

inability .to test ciii14remon all the doncePts whi

25

h

'befdeveldped,bysome or all of .the #0.1dren during the
,

- Program. (A copy .of the test is cpntained in-AP
,

The foLlowingtest administration schedule, was

47

B).

followed:-

C

29- e



c.:7i!

GROUP PRE-TEST DATES 7120 EST DAZES
,- T''

1 10/29/74-11/14/74 4/29/75-15/12/75-

II 1/8/75, 1/27/75, 2/3/75' 4/29/75-4/127

,,2/10/76, 1/7/75 c-3/10/75 -----
.

Data gathered from the test administrationd are

resented in the fo1lbwing tables and graphd. In addition,

a tab] reflecting concepts learned, as perceived by the

toy demonstrators, is presented for all concepts which,

y have been. developed. duririg the progi-am.

114

COgni.t1.1.7

MENEM II.

.

sts: Descriptive Stati6ti5cs

0- I
-.wow

GROUP II- TOTAL GROUP

. e-
Test

Ir
o--,

Tr
Pre-
est

Post-
,----4

Prd-
Test Test

'Post
Test

-,nge 0 -11 7-14 4-11 . 9:-
.-74*--- 1 7-14..

`-an 6. loi-o---- 7.50 10.7 6,61-1 10.68

dian . 5 10.0 9.5 '-- 12.5 7.5 12r;'0

z'-.e 6,8 13 10,11 13 A 13

T

Rs
- -

"-Z

A.

,

tw

., .... .4.
, . .

30 .,-
/RP



5.
11

1
e

C
O
G
N
I
T
I
V
E
 
T
E
S

R
E
S
U
L
T
S

(
T
o
t
i
l
 
G
r
q
u
p
)

to
r

A
t

p

I

U
-

'
4

1

V
..

r
j

3.
3
. 0`

; K
E
Y

'
P
r
e
-
T
e
i
t

.
P
o
s
t
-
T
e
s
t

2
3
-
4

N
u
r
o
b
O
r
 
a
 
C

r
o
 
a

\
;
%
,
:

,

7
-
8

9
-
1
0

1
1
-
1
2

1
3
-
1
4

e
p
t
s
 
S
C
o
r
e
d
'
1
0
0
%
 
C
o
r
r
e
c
t

1.

*4

4



CONCEPT GAINS'

GROUP I

Student
Number--

Pre-Test to
Post-Test .

1.

, 2 . .

3

4 .

5

6

7

8

9 .

lb
11

12

13

's"

..

.._
1

-, _

3

'- 3

6.3

5

3."

7

.11

1.
,

6

3 -
--4 .

. 1 ___....
.!....--

°5

7

4

6

11=-`--.

4

.'

-

.

.

.

.
_.

14

15 _ ,

16

17
. ,,

1,8

19

Group I

\ Average. Gain .

, .. '

).

4.41(

f
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move

CONCEPT GAINS continued

GROUP II

student
Number

_

Pre-Test to
Post-Test

A 21

22

23

24

25

Z6

27

t

1.

4

5

4

3

2

4

f2
-22 .. .:

Grout
Gain

I

Ayer e
.

.
-3.25

Total, Group

Average Gain_

.

.,
.

.4.07

_

Vy

33
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Discussion: Cognitive Tests

Review of the test results indicates a significant

ate of gain from pre. to p'ost tests bath fOr'Groups I and

II wi

31

a difference in means from pre to post tests.j64====,---,

4.07 or an average_ concept gain per child of approximately

four concepts. Also td.be noted is that the lowest pre=test

5For was zero whereas the loWest poSt-test sarewap,..Seven,

thus indicating that at the end of the program all children

could perform with 100 percent accuracy on at least-50

percent of the concepts .tested.

Children's progress-wit the specific categories
.k s .4... S 'e. - ef--;-
(feflected in-the previous table), may also be noted.

The greatest gains could be detected in'tbe following

areal: naming colors, identifying and naming shapes,

cdtnting to ten, size disdrimination (sameness) and

auditory discriminationj(sameness).

1M9

.e

M.

' r i
.. I
AK t*
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Toy Demonstrator Concepts Assessment

As part of the packaged materialS.provided by
.

the Far West Laboratory for, the Toy Library program,

list of concepts which poteWally might be developed

.1:ftin conjunction with the-bas i Toy Liorary programis

provided: Essentially, many of the concepts refer to

32

skill development which Might be considered supplemental

to the Care program.
,a

Each toy dpmonstrator maintained a Pupil Progress,

Repo t -(see Appendix DY for each child, When. mastery of

y of h concepts listed was aemonstrated a child4,
7.

/11-dd5 a ked indicate that accomplishment...

owever, 4 should be noted that the children were not

"tested"' on each concert and ,therefOre absence. of a

completion date does not necessarily mean 'a child had

1 . not mastered. the concept;' rather it may mean: 1) that'

:, dMhild did riot have an opportunity.to demonstrate

.
mastery', or 2) that .4\+ld hadnot, in_fact,.mastered-

-f

tife concept,
.

t: The following table presents a summary
.

conceptS.
,,

ledrned as obSeriAed by the y

/

I 0,,,.,..'-ofotf

demonstrators d. the next

table reflects the distribution of scores among the 28

a



P.ERCEPTIONSQF CONCEPTS LEARNED

.

STATEMENT OF CONCEPT
NUMBER QF CHILDREN
CITED AS MASTERING
QTHE CONCEPT*

PERCENT OF CHILDREN
MASTERIN THE CONCEPT

,7-4111,00,--

To distinguish between
colors _

. 29 .0
_

,.

.

To mat colors
_---

.

. 30 9 %
,

,

---to name 4 colors 27 \ ,

.
.8 r.% kr ----

,
To name 9' colors 23

,

,

..To recognize 4 basica '

shapes -

, .

2.7

_
r*/'

.

8 % ..
---To distinguish between,1
$N4.4kod-CIOsitape-S ',44"-1.-:

i."'
,.

----
....-,...

.:2 d'
;74i......

.

.5.7. - ,
:.

-I,- -
90i-

-"Alit=hcw-sik ,_,.. ,---- - -: -

To name 4 basic shapes 28 90% ,
,

.

To count in sequence
0-10 . -.

,

.

22

..

, 71%

To visually recognize
numbers 0-10' : . 13

,

41% -

To understand'concept
of 10,

.

16

. .

52%

.;:sTo4'match numbers with
qbAntities they
repre;'sent

,

,

.

17 :.'.

,

'

.

.

,

.

55%

To understand concept
of "same as"' :

.

1,.

28 -

.

..

. .

90% .

To understand size .

relationships .(long-,'
longer., longest', short,
shofter, shortest, tall,
;t6.11exr, tallest):

.

,

,

.

.

-25
L ., ..

.4,,

.

.

..

.

. ,

.-

_

.

Ill%
..

.

-nderstand size relation-
ships 'of large, larger,,
largest; small;smaller,
smallest (.: , .:

28

,

,., ,c 901.-

,

Possible number f dhililren=31

,

°

37
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a

PERCEPTIONS OF pbNcipTs L RNED (cont,:.)

-14

,

//r
...NUMBCR

STATEMEN OF CZCEPT
.

.

OF CHILDREN
CITED AS MASTERING

TIE CONCEPT
. . .

I.MASTZRING

r
PERCENT'OF CHILDREN

THE CONCEPT
.

To identify sounds whieh
are alike and not alike 29,

.

.

/

,
,

94%

.

To verbally locate
sounds in rel4t'on
to himself

28

.... ,

.

90%
.

.

, .

To understand spoken
words Which identify

.

lOcation
.

.

16-
. .

52%

To categorize siMple
objects in or around

.414kolmar`.'7- '--
. .

, ...#,, -, .-...

'
; 91t

.

.

..-. -
To d stinguis etween
se etted_sme"ls

.

.

, 0

.

.

.-
.

0%

.

.

TO'gnderstand the concept
of opposite, 15

.

. ,

48%
.,

To dev,elop left to
eightprogression -, , ,

.

-1h
.,

To develop orderlysequefitial designs .
.

21

.

, .

68IIPMI%,- ,
,

,-., ,,..

Recognize patterns and,
extend them 't,-

22
- ,

.

,

, .,.

:7t% '
,

.

_

To solVe specific ,

Oroblems,thrOUgh under-
standing relationships ,

of. size, shape
,

22'
,'

.

..
,

.

A

'1-

..-
-71%'

...;-/ "-A
,

",

.

,,

'1'6 recogniZe le ters.by
their sh4Pe

.

12
,

. ,/-3 %

.. ,

Relate spoken.word,
t

to_
a phy,sicalrquality: :

.

.,

.,
.

, ,
.61%

....

.

,
..

Relate spoken wordsin.a
story to physical, objects

' . V

/

.
- ..-'

,

...:15%,
,

.

',

To undersstaria simple'
to'

s .,physical skis
c

.

.

21
,-

directionS!related

.

.
.

,; .84%

.

..

,
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Distribution of Scores

Range of Concepts
Mastered

Number of
, Children
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.
0-7
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.
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.
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Discussion: Tay Demonstrator Co epts Assessment
. -

4

A review Of the first table indicates that children

mastered those comC'epta, which were.emph sized and

.reinforced.cluring the program.

, f

to,distinguish bet e selected smel s and-to'-categorize

- simple objects in or iF,g home;, were' either not presented

or only briefly introduced later in the Progrartl. The

percent of children mastering these concepts reflects

, A

,./
..Some Cainceptt, such is

this
1 -

As reflected in the last table, 'the majority of.

36

----

children Mastered ..i majority of°-the.concepts. The ac uak,_-------

0 .

:range of concepts 16arned extended from 13 to 28'_wit a

-1,,---- . .,----.

(mean of 19.25. ,A review of the distrfbutiori of scores

indicates that ninety-three percent (93%)`,of the children
. . / - . .,

mastered niore than/fifty percent (50%) of the copc
A.. ..

,

.

and that thirty-nine percent (39%) of the e dr-n mastered
, .

tcre'than'eigty percent (80%) of.the'concept

'6



'Perceptions Of Physical,'Sockal, Emotional and Intellectual
Growth.

Becayse-the Learning -Play Activitiesiprogram was

17

perceived by the Manchester staff as an effort toward

0 the, total- development, of the child it was also deemed

useful to try to gather -data relevAnt to .tub developmental.

, -

Progress df.the children in the prograni with tegard to
.

physical, social, emotional and intellectual change or -

.

growth.

end°'quest

Dur,nq: the first phase -of ,the project, ax open-

ion fOr each of these areas Was include s pazt.

4
of the observation of each child durang each visit.

. ;

.
4 r

.4'.4 4.

Presedted in this manner ,-, tdy demonstrators' found

questions extremely difficult to respond tb and -the
-

limited: information derived From these ivitic51,1$ proved

net 'do' be .useful or reporting.'
,

-

-

-As a re-Sult of-tile problem with the open-e*nd qtestions,.,

a clOied:-.Qe.stioli- for each area

intellectual) was developed antr
. ,

'Visitation Recora"*:in place of

(physical, sobial, emotion'

flicorpOated into the
A

the open-end questions.
. ...

Hence,". data reported in this section reflects observations

%lade only .during the secdnd ,half of the Program.

The following graphs represent a- summary of toy

demonstrator observations in eachavf the four domains:,as
,

Compiled and tallies:1. for all chlidren in the. program. The

. - -
. data. is provided, only,a6 descriptiVe' of perceptiO'ns of-",. '

.. .. .

..beha3L'or; valtie""judgement-s on the-categories for reSpone . ,..1 '-
, - ,

..,.,
,

- ..
,x =.., -.; ....- , .

.'-in each domain' will not.be made by the evaluitiorr'team. -. -

c

.* Appendix g
,

44
4 " AL
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SOCIAL BEHAVIOR

N16269

26%

22%

1

'03% ,.4.

Very-friendly -

and outgoing.

'Discussion.
,

3 Ati
Genera ly:
frien ly

01%

4
-

Not
.,

friendly! .
%

__..--,-
.

-1_

a

T. In more thank '9 percerft f behaviorobservations', ehavior
..,

6f the children was deScribe _as ranging frdm '5-generally

friehdly" .to ,"very- friendly and\rotitgbing". -In only two. .

instattees_14as-behaViar:deg44bed ,as 'riot -f.rieild.).y."
, . . .

5

. _. .

e

.55

.

41-,
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PHYSICAL, BEIffif/IOR

- 141=269'

0

03%

241

Much diffi-qulty Generily go
in handl'A-,g the - 'caordination

boy . arid, dexterity

e- `7'-----.............K.:

-

,

..1...., ., . . , 4 .
_ 1

...
- --i ,.._ ___

. it appears that_ the children', _as- a groin! performed -,. . I 1 . .. . ', ., '.. I , S.

-quite sitisf att'Orily with. zeg-a-i4 ..VO,0".linat ion -And

ve goo
CO' a 1.011.
and maicUal

dexterity.
- '

- ; -Or ..- _
-.--.. 3.--_,. ...*__ ..* -.

."3'' '
t *

-, . f '..'- :

..
ddxte4itY jars as.sesi'ed,./ay -tlis e.childrn;-. -- ,:. -.. .-.:

-.. -- handled ,the toys -.- - Inrri0e.thari. 9-5 Qe t of -the ; g -. -

. '.' ,` - 1,, . , -
. . t .. ,.

- : observations. madS.vsf. this 'vhiiiisciais-tto ,--.ciiildr-Sh were; {'.,s.

.., .. .....
. ,,. v-- .

deficribdd as ha'ying 'generally' goad crWard il .ta tion',,and! '0,
..- '...- t

.-
,_ .e. .....

dexter 42- ,to -very good- coosrdinatiOck, and' stastua3. dextefit
. .# .... .,

;*'' a
k- -.

....

-

:
t.

s-:
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-48%

EMOTIONAL BEHAVIOR

33%-

2 3

.Generalf,y
calm and
relaxed

N=270

0

- . .

a

4

.

s

0%

4.

Sheared- _`
no .

emotion

biscuit-fon
s

"in the majority of observations of -childteriesemptional

'.beha ior, their behav,iodr was described', as,..ransa.rtg . from.
,

generally calm_and relaxed" talinost half' of the tddital
-.

ohsehiat'ilZins) to "showedr. --e:Me -emotion". In instances
4

- tiers& 'they chieldten- completely' dgyoid'of emotion. ,

. .

- -



29%

z 0 50
H
rN, 4

40
U)

X -20"
z

21%

INTELLERTUAL.BEHAyfOR.:

14=263

28%

.06%

' 2 3 . 4 .5
Grasped concepts Grasped concepts Grasped concepts .

. quickly in satisfactory very slowly
amount of time ,

Discussion

Facility 'in grasping concepts 'variedextensivelY

among the observations-, witgreater than 75 percent of
/. .

the observations indicating that children grasped,conceptf

in .4 least a satisfactory amount ofltime,or faster.. ;n
S'

75 tristancesthildritn.were_described as ,having! "grasped

concepts quickly' whereas) 16 instances did' the

rover4,bdcur.

I.

.4

e -4
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Referrals/Contacts

An impoitant related outcome of the Mdhchester

Learning-Play Activities Program was the early identifiCation*

of children with various problems (e.E.speech, visual

perception, emotional,,etc.). coordination witlithis

program, a number of contacts were made with agencies

who night provide supportive asdistance to children

identified within the Learning-Play Activities Program

as having special needs.

made:

The following types of contacts or referrals were

School Social, Work Department - 2 children

Head Start PrOgram -.2 children

Nursery School - 1 child E.

Doctor - 1 child

Manchester Child Guidarice Clinic 1 child

Manchester Welfare Department - 1 child,

Emphasis was placed upon Contacting responsible

-
agencieS and personnel who' might identify arid/or deal with

the perceived problems of the various children rather

than directly diagnosing potential learning barriers.

Specific outcomes respiting fro* they ,; contacts or

ferials are not presently available.

*Pupil Refer;a1,Record - Appendix F

0

4



.

Child Reaction to Toys
7

-

A variety ,of toys. served as the concrete base to

foster development of concepts and skills as specified in

the program. As part of the weekly observations made by

the toy dmonstrators an assessment of pupil reaction toward

the. different toys was sought. The results are contained

in the following table.
.

i

47

I

0

43
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Discussion
- ,

A. Reactibn to , the toys' in general.`tended,-tQ be positive

.with 50 percent of ..the observatjLons made by.the toy

demonstrators-,indicating tht the2Children were Very enthused

about -the toys ati anadditionai-43,percent of the observations

45-

revealing a moderalte degeSe:Of en6usiasm toward the toys.;
0 , .
In only.seven percent of th4'observations did children

respond with no enthusiastoward-the tays'demohstrated.

Of the 14toys.demonstrated, 57 pertent of them never'
4

received a non-enthUsiastic reaction. The toys'responded to

Very enthusiastiCally'the.highest_percentage' of times were.

the spinner board and moodentableblbcks; howeVer, each of

these were observed' only:twice. Also responded to 48ry,

enthusiastically more than 5'0 percent of the time werethe_
,

4

coordination ,board, sound-cans,,peg board ('onlInfthree

. observations),, matrix, col:or lottg, number puzzle and flannel

- y/board. Qf the total group Of tdys, the toyswith.a non-.

enthusiastic responsemore than ten percent of-the time mere ,

- -

'the. peg board, feely bag and color lotto:.

'S
1

Parent7Child,Felationship
0

Introduction ,
'

. . .

The *objectiVes-for the.MancheSter Learning-yray'

._ activities program foci on the .significance .of the parent --
,

child relationship. Seth, W%-relationship,*.faCt, fdims.the

-core*:Of*bhis program, with prodecluref andprooeSses'designed

to foster' and/or eteenathen 'tha't In

.

49.

-



CS

v

,

it seeks to foster awareness of the import-ante of the

parent role in the education of children.'

,.
Because of this Prograffemphasis,.data was collected*

to assess levels-of parent involvement and parent-child
A

interaction, as weilas the type of interaction during z.

the weekly visits by the toy demonstrators. Informlion

derived is presented in the following suMmraries

Level ofParent InyblyeMent
O

r

An astessment of the level of. parent inVolvement was
. .

made by noting'whetheru'oll ea visit., a'parent was

-*presdntfOr all, r none,of the demonstration. Review-r.
_ ,

of Visitation Records for 305 visits indicates that a parent.
.

was present for the entire demonstration. during 278 visits,
a

far part of the demonstration during 18 visits, and for none
,/- ,

.,
.

of the demonstration during; nine visits; A summary of this

data, by parents, '.is presented in the f61).owing table.

,
af.

kVisitation,Record=Appendix C'
, .

IS -

.
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Discussion:sLevel' of Involvement

Based upon the extent' -"to which 5-parent-was present
,

during the toy demonstration as an- "indicator of parental

- interest- in and involvement with 'the program; it appears

that parental participetiojor at least interest in the

program was quite high. In ablaut 91 "percent of the toy

demonstrations, a pai-ent was present for the entire

, ddmonstration, In six lo;ercent"Of the deMbristrationsthe

,

parent was present part of the time and,in,only-three

'percent of the visitations was Ole parent not present

r

during tha demonstration.

.

Parent-Child Interaction

The extent and type of ,parent - childarent-chiid interaction 7,-
Nv,

-

during the toy demonstrations was also observed,bythe
".

toy demonstrators to'obtain Additional indicators of

the nature:and strength of the pareptchild:relationship

with regard to.the.program activities.' During each

vipit f6r the latter part of the-program* toy demotistrato'iS',
..,- o.

chserited degree of interaction on a three -point

interaction"," "moderate. interaction;/

Scale of

'high

-:clegrpe of c igteractiOR" , an type.T'of. interaction as

7positive,,or finedjati4e4. , -

*The questions tertaining4toithisinformation were added
to the':second ,version 'of the. 1i-aitatior). Record. _Bence,
data w4iluit kOr theeeaklier'part-ofrthe program.

,0

itt '

48.



4,

,-

1'

ei /

eased uporia total -of 271 observations.on,degree of c

prerent-,thil4 interaction, 128 responses., /47 %) indicated

,/ -
, ,

.a high degree ,of interaction betweenp rent and child',

0 responses' (20%) rioted little int a"otion. In the
e e ,

49

instances (262).in whichtypp,of nteraCtion was recorded,

'238 responses (91%) jpnaioated-that'Parent-child interAction

:were positive in nature, 17.responses (06%) referred to

intqractions.wbi8ii tended:to be negative; and in sev n

observations,(03%) both positive and negative types of

;interaction were noted.
r

Disouss.ion: .Parent-Child interacti.dn'
; ,0,-,

_Overall, it appuarp thd,;t during the geirge majority

.,-

.

of:t6y demonstration sessions (80 %),' there was at leas
: k '

,moderate parent-child interaction. Also, mopt in ractions .

(more than 9(A) 'were positiVe in nature, thus ostering

the developMent,o1 the parent.4Child reeati hip. '4.

-

.1.

*1

11,
/**

/'

4,
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:Parent Evaluation of Program.

Toward "ihe'latter-part of the program an assessment

Of parent reaction toward-the program was Made. A six-
.

ite.westionnaire was devi'ted for this purpose-Lund

delivered to each home by the toy, demonstratort at a.

.regularly,-tcheduled visit. Self-addressed, seaMped

.envelope's for return of-,the-questiontaires t8 the.'

Educational Resources and Development,Cenr at the

University of Connecticut wereyrovided. A copy 51,f,the.

questionnaire with the results and findings is presented'

below'(and as Appenaix,E)4

;

".# &

SumMary of Responset'for Ptrent Questionnaire 1N=16)

1. How helpful do. you feet the Toy. Lending Library 'Program
.

is in preparing your child for scho612 (Circle the
number which best described your answer). : ,

.r

'1112)* 2(0) 3(4) 4(0) 5(A)

VerY.
helpful.

a

Somewhat
helpful

far '

o

iNuMbers npdiprithebes refeVto Aumber*O'f perSons:'_.
reOponaing for, each

,"-

Not' at, Ball

helpful

4
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2. Since the Toy Lending -Library prograp has -begu do
you feel ybutp relationship t8 :your child ha .d

. (checkpne ansi4er) ,

- .
(7) changed forthe better? . (101 ,

- I I changed fors' the Worse? (0.YA -, '-
[ )--stayed aboUt the sarilel --(el-A

. >

._* 3.. Do- you hink this program'itiould'kecontique4 next year?.
Yes (2) ''1.( ) Nd (0) .\ ,-

.10
,

.

.

WWould you rEiciommend
.this project to otlier.parents?

(check one answer) . ..
_ , -

( r -Y'es (16) ),yo (0)

-4

=

t

... What', if any, ,cha.nges would ydu recommend be, made.
in theprogram?

. .
c

.. .

Child shouldnii.,,tep to _moie than one week' (bOredorn)-
Toys are very.. gooart*exCept they should allbeiraade, . '..-,

.. 'of wood or clulrable material.as `children try to bend
A them.s, .

-.. Some toys are' toO simp-
'Bilingual teacher isNeeded igh)

:

_

, ,Program should start with 'children thre 'dais old,
or older by Septenther of that year -

,
.firotrid,-like toy demonstration visits to`last lo e . ,

tPrograirnas run very efficiently, by inowledge44.0
. people. ,

, '
,. .

ProgTam should be offered 't¢. more people.

No change (2 -comments) :*
, . ..

. . Stl -. . d onar Comments :, _ z <
, ..f., s .-

..- "It- ha's been Very helpful., My Iitt e ,cjirl lied-a
. lot of fun and .it has". helped her lot.",

s program has taught.- my.lid`iles't (3 1/2 years).
his.alWabet-.,.-.and to recognive t e letters and .'

thi.ng's. My
his cold-rs, '4

\, Si ; %ern 'and many:: other
youngest '1/2 years)- has leer-

N .

s.;

N
-patterns, d to think for. h.i.ms

`;;;

,

'7

f."

7
,

. .
%

- )

t
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1
144:

c4*

"I think this is a very goodsprogicam in that r am not
equipped- to t,each 'my Child' and "de riot -bar: thepatience. . This program has helped him. and me in away that I can`'t -even begin to expltain."

,4It's helped get him ready for kindergarten."
"The' patience and und.erstandi
amazing. It's nice 'to know

- --and'will do a4.1 they can to
. relatienship between a pare

f yourgstaftise.
e are people who care

p make a better
and child. Thank ,'ou."

--"Since mychild hai had this-eprogram it ,hae: Made it
easier for .Me" to ha4e her help the and also for her

. to'explain-her thoughts to me.".
.

"/!rrvery grateful-for this program and' also the interest'and -way the teachers deal with the kids."
- w ,

"The teachers are doing very.well by becoming friends
witiV-the children first and..therr proceeding to _teachthem,"

4

-"thank: you for a ,wonder ful, year-. "'

.,"f. just Wish,I could have had this programfok myother two sons.:, They didn't know'-as much as
,knoWs.4 very happy with _this program.:N

Fi ndings ,

$."1,

1. . All parents felt that the, program would be-helpful
in prePiararig their

the
for school. Seventy,five

percent (T5%) \of the reipondents indicated that the
program would be very helpful in' preparing their

. children for school. . . .-
2. 'A majokity of respondents (61%) indicated- that the

parent -child relationship had changed for the. better;
with the remaining respon dents (39%). stating, that the-

lationship- had= stayed aboUt the ,same. Na one 'reported
'that the relationship had Changed f6r.'the worse;
'Al, Of- the respondents (100 1) felt tkat the pr-otireirt
sholci' be continued next year,.

.-1A1,1 of the respondents '0.000-reported that' t4e wolrld.. - .

recommend the program to othpr.parents._ Several
,. . respondent's Indicated that ,they.- had airAdy done 0; -.. s

.., 4 , s - "-. 1. 6 e '-

C:1
ON 'teV

74'
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5. -,611,4ges recommended-dealt with toys themselves.` .

(level o-simplicity, durability)', age.lpvel for
.children-in the-Drogfam, the need fok.a. bilingual._
teaCher,'length of toy4elitonstratiOn visits, and
prbgram expansion. : .

. ,.

6. All additional commehtS':about
favorable; witil,rhost comments
of. the program to patents and._
'outstanding job being done: by
-program:-

0'

C

r

ihe,pro:gram were highly
focusing op the value
children and to-the
the teachers'in the

=



OPERATIONAL PROBLEMS

Several constraints have operated,. at least _partially

'.impeding the progress of the Learning4lay Activities.
, ,

program. Delaying the start of the program was the

- problem of identifyingchildren7 ap arently certain key

ai4ericles and persohnel-who might have facilitated, this,

process either had no knowledge ofIthe program or sere

slow. in proViding navies of families that might be eligible-

Tor the program.,
,

. .

'sA7 second problem was..., enCountered with "an e xtended
I

illnessllness of one of the toy-demonstrators. , I n early"December,
.

this toy-demonstrator underwent'surgery which kept her out

of work until mid-January, a period of time that encompassed

three sehool'weeks. Duri4 that time, the second toy,

demonstrator covered'as muchof both schedules aspossibie.\

A.lesser .problem occurred-vhen one of the toys

demOilstratotS ieft-the Progr'ani early April to accept

another posiion: At'that.,_tithe a:.new-toY-demOnstratorswas
r

train a by the prpgram;\ coordin4tor and shdrtlY thereafter

asSI,Imed the rasponSibilitieS of thesioy demonStrator who-

_hart -left

ps wheit might be.c:onsidered'in underlying_

.ponstraint was a negative perspedtive toward the.programy

somermembers-of the community. 'The perception of the program

t



c .

as a babysittirig service and the feeling that money was

being wasted on toys were some of the criticisms-leveled

at the program through the ,public media and-at various

meetings. This bad publicity could hardly be considered

a program asset.

,
. -3
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1"-IUMMARYJ

Data collected on the operation of the.Manchester

Learning-Play Activities Program indicates substantial

progress towards implementation of activities directed

towardachievement of the,program objectives. In

summary, the following points coui-orbemade:
-->

1. -The training program for toy demonstiators was'
generally considered effective, with improvement
needed in the organization, pace.-Of presentations,
and degree of focus on actual-toy demonstration
practice.

2. Student growth in terns of concepts deyelopment
was substantial for most of the children in_the
program.

3. Early identification of children with potential
problems or barriers to learning, was achieved.

4: The children reacted enthusiastically to.most Of'
the toys most of the time.

5. Parental participation in tJe program gedbrally
was extensive; this was reflected both in terms
of level of parent involvement and in the nature
of parentchild interaction during the toy
demonstration sessions.

56

6. Parental evaluation of the program was overwhelmingly
favorable.

N

In spite of a number Of constraints whiCh may have
,impeded the program's progress, the staff -did a
commendable job in surmounting 'those barriers--,to
achieve implementation of a successful progr,,m.
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PARENT/CHILD,TOY-LENDING.LIBRARV.

Training Program. Questionnaire'

Date-

PART A.
/

/ Each paragraph below describes a situation which might
.

occur bqtween a mother and child. In each situation
/ Circle the letter of the responSe which ,you, as the

toy demonstrator, would encourage the parent to make,.

`1. A mother has just bought a new toy for her son. She
takes it out of the bag, puts it on the -- kitchen table
and calls him to come see it:

a. "Sit here', Rory, while 1 'show,you how "this workS*.
b. "Here's a .hew toy, Sory,.do you ,want to play with

it?"
c. "Take this outside and, play with it, Rofy".
d. .She says nothing ,- just shows it to him.

2. Sarah has been playing a "card" game with her mother.
At one point, Sarah says Ihewarits -to change the game

e

.

. and make up new rules. Her mother, says :'
. . . ' .

.

a. "OK, show me-how to play the new way ?'
b. "It'''S better if you use the rules that go with this

game". C .

cp) "I don't think you know how to, make up new rules for.
' this' game."

. In the game Derek and his mother are playing, Derek must
put a block into the triangle-shaped hole. He's trying
to pint a cube., =in the hole. His mother:

a. says, "No, Derek, try again". .

-
.

b. ays nothing, and waits. for'him to'correct'himself: S

. c. )holds up one of the triangle - Shaped blocks next to
the hole.

. .

,

,
,

'4. Ronnie has just, asked her mother to play a game with her.:.
' ' .They've beer? playing ,for-3 dr, 4 minutes when Ronnie says '.

she doesn't want to- plaY anymore. Her mother-'
, . ,

. .

/. a. ,tells her to try-and concentratea little longer.._'

, 'lb. says that's OX and pits thetoi away.
c. -asks her why she has gi*enup-so easily.
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,Carol is ,so excited when'her mother brings!Out the
new toy that she reaches up. and pulls it from her,,
mother's hands, tearing the box andthe sheet of
instructions in her eagerness.. Her mother says:

a. "10h-Carol, now look what you/ve done,"
b. "You were SQ exdited that ybu 'forgot to .be

carefUr with your new toy:"
"'I don't knowswhylVever spend money on .you!"

d. "That't a fine waY7toibehaye!"

6. In order to play this game correctly, the child must
be helped by his,mother'who acts-as another "player".
Kenneth wants to 'play with the game alone. His'.
mother: ' a'

a. Lets him play with the game alone.
b. tells him that he needs another player-An'order,to,

play.and he cannot play the game. -

c. lls him.not,to be, so rude and continue playing
ith him..

tells'him he cannot play the game,uhless-he plays
he-right way:

7.--Parker and his mother are playing with a--."feelybag"
toy.- Parker,. is supposed-to_figure out what's in the
bag by feeling it from the outside. Sneakily, he
peeks into,the bag. His mother; -

a, says, "No, that%-s_not-'the way to play the game":
b.'moves the, bag away so he can't see into
C. says, "Next time try, it without looking". .

e. The toy. Robin and her mother are playing with has
different colored pieces. Robin is Supposed to find
a piece the same color as the,one her mother holds.
Her mother days:

/
a'. "Find ond:like this".
b. "It'S your turn". .

c. "Here's a red,one. 'Find another red,one".

Mona is supposed to put some colored blocks in order
from. smallest to largest. Her mother ,notices that she
has put them' in t wtong ord .y/2

a, ,"No, Mona, you've got-it wftag,this time".
b. "This blcidk is smaller than_this.onevfind a larger

block".
-c.."Youlre supposgd to put th-51-1er blocks first,

then the next largerblorks-r-7-1,1-1, agiin".

64
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a

4 !'

What follows cib PARtB of .the Training Program
Ouestiannaire which,was developed by the
Educational Re'sourc.es.and,Development Center"
to assess 'participants reactions to the training:

",=

a

I
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A

!PART B.

A

Circle the number which best describes your answer, tq
-each of the Billowing questions. ,If you Choose', you
:May add 'comments after any of the questions.

'1. n\ your. Opinion Was the- 'training program 'well
organized?.

.- 1 . ,r, , . - 5
,, , , .

No, poorly -. Organized o Yes, very well
organited adequately ' . organized

.
if

Comment.: ,

62

, .0.,

2. ,WaS the material presented in an interesting way?

1,

No, not very
"interesting

Comment:

2 , ,

,

,

interesting

:4-

Yes, very
. rntoresting

Y 4

3b- At what pace were the materials and information
, presented ?'

Too., fast.

ComMent:

1

4 . -bid you', feel free tp ask ,que-e-0k6nS and take an active
part in the training program?

- .,.

1. 4 3.

Yew, at
a.ty time

tokrunent:

'SOme of
. the' time

N'o,, not
at,

,

,

e



.

4 Were 'the wgitten materials. which, were provided in the'
training program )7Q 1pful In'-expanding.and clarifying

-

theconeeptd. of. the 'course? : ,

1 2 '

ib ery. -Some.i411,1t.
elpful . helpful,

Coment:..

.No; not a
helPf

71

3

6: Were the instructions' for use and. demonstration of th
toys, clear and undarstandable?

.
No, poor
instructions

0

j.

Comment:

2

Adequate.
'f-

IL

Yes, very
'clear /and

,

understandabl:e,

" P
U-sing the following, scale, rate the extent to which ,yoti
feel confident. to demonstrate each toy.'

, 1.;
Not at Aeasoriably
all confident confident

2 3 5,

, .r -,

-=sound can-----` 1 , '2 3 -4-, .
color 'lotto 1 . 2 3, 4, c

.IP . f
feely bag .. '10 2-, --3 ' 4 5,

'stacking sgUare-s ,

-1' . . , -2. 3 - 4 i 5.,

wooden table blobk,s . 1 '2 3 -4 5
n

. . , .'
ultber puzzle E 1, . 2 3 4 5

color blocks , ,` 1 ;'' -2 3 . , 4 5.v

tbead-b-graph) ,

flanAel ,board,

:Cornmemt:

t ..'

Very
.confident

5

c

4,
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.

, '
. How would you decribe the length of th'e'trainilitg.

p4ogram as'a whole: ,-a a

'1 2

Too' icing

Comment:

3 °

d

About right
ro ,

5

,Too short

9. What-ii you overall opinion.ci the training program?:

2

Vefy good

.Comment:'

3

_Fair

4 5

Poor

10. Would-you recommend eliminating any part ;of the training?
Ifyeswhich parts?

.. -'I

.

0 .7b / '
, s

,--/ , a
- .

11./Wodld you ne mend changin br-adding ,to the training
i any way? ,

...

$
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,PREcikND POST-TEST: PARENT /CHILD TOY LEND/NO

INTRODUCTION;

Sair!to the child:

t

-

1.

vr

,.

DIRARY.

c'

,

"I'M. GOING TO' ASK YOU SOME QU ESTIONS.
I WILL BE WRITING-4KAti ANSWERS.
NOW LEc.S.'BEGIN.

lab

"WHAT IS YOUR NAME?"

"WHAT DO YOU LIKE ,TO PLAY?".

3. Place a red, blue and yellow, square on the table and keep
a. red, blue and 'yellow square for yourself. Hold up-your
red square and say to the child: -.

-"PUT-XHIS ON THE ONE THAT TS `THE SAME COLOR."
-4

Fallo
with.the

e same procedure with the blue square and then.'
low squaie.

4
. ,

4. -Place orange,. black and green squares on the table.
Say to the child:

.

"GIVE ME THE BLACK WEI"
.

'Then put the blaci''squate-Sck on-the table' and follow the
same procleure with the green aid orange squares.

5. 'Place the brown, white, andrpurple squares on the table'
. Pointing to the white'square, say,to the child:

,

"WHAT COLOR IS THIS?"

O

'66

Follow 'the Same procedurck.with e brown and purple sq.eareS..

,

6. Place-,the four 'shapes (circle,.square,- triangle, rectangle)
on the -table and keepone set of shapes for yourself., -

. Hold up.your circle and say to the child: .

-"PUT THIS ONE ON,THE ONE THAT IS THEE SAME."
. . .

Follow the same procedure with the square, the triangle and
. the rectangle.-- z . 0-

'

170

4
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7. Place. the foul shapes on the table.-,Say to the'child:

"GIVE M.E THE CIRC,LE."

Then pout the circle back on the table and follow the
same procedure with the other shapes.

8. Place the four shapes on the table. Pointing to the
circle, say to the child:

-

"WHAT 'SHAPE IS THIS?"

FolloW the same procedure with' each of the other-shapes.

67 1

410

9. Say to the

"NOW LET'S-fLAY A LITTLE GAME. CAN YOU DO THIS?

STAND UP.

SIT DOWN:

TOUCH YOUR- HEAD.

TOUCH YOUR FEET."'
10. Place the letters A,C,H,P,S on the table. Say 'to the

"HERE ARE SOME LETTERS. GIVE ME THE A."

Put the A back on the table and follow lie-same prOcedure
viith'each of-the other letters.

5

11.. Place 10 blocks on the table: -Say 'to the child:

. "TAKE TWO BLOCKS."

Have tfie"child put. the two Joilockd backion thetable and
say to the child:

ME EIGHT RI:OCKS7"



. .

.

PAGE. 3

12. Line the block's up op the table and-say to the child:

"NOW COUNT THE BLOCKS."

'(Help the child by putting his finger on the first
.block saying,,'"ONE," and moving his, finger to the

second block).

.4(

13. Place two squares of the same color but -Of different size

on thetable. Say to the child: p'

"GIVE ME THE' SMALL ONE."

Then pUt the little one back on the table and say to the

child:.

*GIVE ME THE LARGE ONE.

14; Place three squares of the same color, two of which are the
same size and dne which is a different size. 'Say. to the

child:

r.

"GIVE ME THE ONES M1{1CH ARE THE.SAME."

15. Hold a piece of paper h the air. Say to the child:

"PUT YOUR HAND OA THE PAPER."

Then say to' the :

"PUT YOUR HAND UNDER THE PAPER. "

t

16. Take one pieceof sandpaper for yourself and give the
jchildone piece ,o,f sandpapdr and, one piece of smooth

paper. Say to the child:

" FEEL MY PAPER, NOWFEEL YOUR P APERS. WHICH. ONE

OF YOURS FEELS THE SAME,AS MIE?*
.\

, 1

t.

i, ..

X7. Take, one sound can for yourgelf and give the child two

%.

sound cans,,one of_whiCh makes Ole'same.sound as yo'ti t

,, , can. S ke your can and :then say to the,lehild::

,
.

W.HICH:ONE4SOUNDSTHE SAME AS MINE?"

68



'11ATERIALS NEEDED FOR POST -TEST

SOURCE

Toy Lending
Library ,

Toy Lending.
Library

ITEMS

Colored Squares,
2 sets-Red, Blue, Yellow
1 each-BlZck, Wiliteea.Orange
Purple, Green, Brown-.

Shapes:
2 sets- Square, Circle,
Rectangle, Triangle

Toy Loaner 'Letter Recognition
Letters-A,C,H,P,S a

Toy Loater Nutber Concepts
10 blocks-same size and color

Toy Lending. Library
or-Toy Loaner

ERDC
Toy Lending Library

Relationship Concerts
2 Large Squares and one Small'

_Square-same tolor

Sensory Concepts .

Sandpaper and Smooth Paper
,3 Sound Cans, 2 of which make
the, same sound (no empty cans)
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SCORING SHEET FOR PRE-TEST: PARENT/CHILD TOY LENDING LIBRARY'

[ ] No answer
.[ I First name
I First and last

f I Sentence

NAME DATE

2. f j,No answer
[ ] One word
[ ] Phrase(s)
[ ] Sentence(s)

name

.

3., f ] Red
I ] Blue
[ ] Yellow

4. f Black
Green

t ] Orange

5. [ White
[ Brown
[ Purple

6. ) Circle
Square
Triangle

[ j Rectangle

7., [ ] Circle --

[ ] square
[ ] Triangle
[ I-Rectangle

8. f Circle
Square'

'1 ] Triangle
[ Rectangle

9. f I ,Stood upLi
[ ] Sat down
[ I Touched head
[ ] Touched feet

0

11., [ Took two blocks

12. ] Counted to ten

[ ] Took eight' blocks

70

13. I Small.

[ ] same as

Large

15. f 1 on under' -

16. -rdlt the same
.

17., I J' s41
4

,4

thesal:fte
.
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Child' 5 Name

Name of Toy (s)

VISITATION REdORD"

Date of Visitation

4.

1. How did the child react to the toy? (Check one) '

*

(`)was very , ( )waS moderately. ( )was- not at all
enthusiastiC -enthusidsti.centhusiastic

7

2. Concepts Demonstrated

a.

b.

c

Level of Comprehension (Check one box for
each concept-demonstrated)

a(,)aware=-( s)partialluAagr-( )complete .fun -
ness standflig derstancqng,;

b( )aware -( )partial,under7( )complete 11'14
ness - standing- derstanding

c( )aware-( )partial under-( )icomplete un-
nest standing aerstand,ing

3. To what extent was the mother involved:(Check,orie)
.

( )was present for all of demonstration
J. NO present for partof demonstration

)was present ,tor none of demonstration

. A. How, would you describe'the parent-child interaction
(Check'one box in group a and one in group b)

a. ( ) little 'interaction

( ) moderate interaction

( ) high degree of interaction

b. ( ) positive

( ) negative

5. How did the child respdnd in each of-the ft:snowing areas:
(Circle one number for egch area) ...

.

.a. SOCIALLY

1- 2 3 4

very friendly,
,

, .generally not ..

,--- and outgoing lapndly -,,,,,,fiiendly

, .

, . ,,-

..- ,
.

76



//

'be PilySICALLY-

-riluch difficulty
in handling the

toy-

-c. EMOTIONALLY*

shaVed,
extreme'
emotion

3 '

generally good
coordination &

manual dexterity

73

4 s,
'very, good
coordidation
and' manual

dexterity

. INTELLECTUALLY

grasped
concepts
,very quick'

S

4(Emoti

generally calm
and 'relaxed'

)gragped.6oncePts
in satisfactory
amount,of time

. .

ns may 'include: feix., anger, frustration, excitement; etc.)

5

showed ,no
emotion

4,4

5

grasped
concepts
very- slowly

to

. . 4

I

*.

''
T

7 I,

;



Parent's name

Child's /;lame

Address

City

4

PUPIL IDENTIFICATION DATA

Age s Birth ( ( )
Day Year

4

a

:
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1)

r

`.?

4

Yr

I

4
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PUPIL PROGRESS REPORT

Child's name

Concept
Number

. .

:Statement
'Apf Concept

Date

, .

--.....,

To distinguish between colors'distinguish
. .

.

,

2-.
4:-''

To match colors
.

,..

3. , To:naine colors .
.p

4. .

. .._

To recognize 4' basic shapes

5. To distinguish between 4 _

basic shapes . ,

,-
,

,-"
.

.

6'.

.

To name 4 basic shapes ,

.

7. To ceunt'inrsequenCe. 0-10 ,
.

.

8. . To viSuaAly'Tecognize numbers k. . .

R.
- ;-

To understand the concept-oncpt-01/10 '
.

'

10.
a

-

./
To match numbers with quantitiO
they represent'

, '
_ ,

.. . /
1

-.

11. To, understand cbrice tlof .1
"Same As" ,, .

.

12.
.

,

To u derstqnd Size relation-
thi s (Tong, lone --longest;
sho t, shorter, ,s -ho est; tall,

.

t a let, tallest) ., ,

-

.
.

.

.

.
,

-13.
,

'T.7 de stand size.,,relationshipt
f 2.,, bigget/biggest;'.small,

sm 11,,smalleSt.-_ -

P
.._

1,4.- lo: understand concept' of equal
.

t

,--%

15.
.. ,.. ,.1.

lo disting4ish-between'texture

16. Y
.

,---

-1'6/identify and distinguish
between selected sounds,. ,

.

.-

-4-,

4.



,fib

Concept
Number

.

Statement'
o Cdnee t

A

1

Date_ .

Learned

77

17. .

.

-'..4

.

To identify sounds whichare
_

alike and not.alike
.

,

_

.

_

18. .To verbally locate ,sounds
In relatiopshipto himSelf

. ,

-'

.

19.
.

,

, upderstand spdken words -TO
which identify location .

.
_

20. I To categorize simpre iscshe'et's _

in or around hem ./
..

,

._,,

_

,

21.'

.

TO distinguih between_
-selected.smells

, , ,
.

.

22,
..,,,,

,

- . . i C.

-To under!stand/theconcePts,.

ocopposite
. .

23.

.. .

.

'

_

:ITO develop J.,eft-to-right'

, . .

.

.,

.

24. ,

. ..

..-TO dev6io orderly equential
designs __ .

'.. .

, .

.

,,--

25.
,

Recognize pattern,and extend,
-them

... .
)

, .

26..\,..

,

.

TO:solve
le.

s pecific problems - .

through understanding re-
.lationshi,ps of size, -shape ,

.;

,

. .

.

..

'.

-,27.

-.-

. . -
. To recognize letters by their..
-shape ' -,. . . ,

, .;,.

. :..
.... .

.

..

,

,

.

. _

28'.

. ,.

.., . .,

Relate spoken -146td.toa physioal.,
quality . ,

,..

-
.

,
.

.
,,

29. Relate spoilen-WordS 'in a.` story
to physical l-objeCts r1 : :.'

. _
,

.

, ,

--
,=----'

.,
...,

30. -7-

.- . ...

TO-understand simple.ditectiOns"
. related.,to'phYsical task -4 '

: .
,

0,_

,

,

, ,

e

t'1
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'PARENT .QUtSTIONNAIRE ,'

-

s ^

. I, , .

How helpful do YOu.ftel the-Toy rkelan,g Library Program
is in preparing yourschildfor,./schoo1?, (Circle the numb

ewhich best descripes.your. an r.Y -' s-

w 0 .

n 4

.k.
n

2 41'

Very
helpful

S6mewhat
'helpful

-5 .-

Not at all
heipfa;

2. Since the Toy r nding Library Prograt lias begun, do you
feel your rela^tionship tq your;'dtild---has_Jatteck one

1 1- phang Ior ter?-,
1, 1 changed the worsen

44 ,

1 A stayed about the same? .

3. Do you think this program should .be 'co tinued next:year?:,,'
(Check one_answert) 111

r ,

r

4.
-6.- AdditiOnaLONumewts--1

4

1 Yes

Would you recommend,t is-project to of
( Check °ma answer.)

13 No

.
1_1. Yes -j- 1 --No

-

r;;1.
'

. 'What, if any, hanges'would you recomme d be,made in the
.program? 111*

,-
.

10

-, :

,

. -

83
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Child's name:

PUPIL REFERRAL liECORD_

'0.

Date of Referral:

Description of problem:,

,81

a

When was the problem noticed?

2

How was the problem noticed? ,

.Agendy.to wirighchild was refered:-

*

--?1,

4 : 0

F;

6

.
p.

.
,...

*C

;
6. i; 5,.. .

,.. 8......

1..., ft

e
% .8. , !

, *

. . *41 ...

. 7..
. ;' ..../

.

.
../ 7/
* ,P %.1-

.
.

.

f pi

*.

---

_/_

s ,

.

" . . 'a.

f


